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WORLD LANGUAGES CURRICULUM OVERVIEW 

Kindergarten – Eighth Grade 

BRANCHBURG TOWNSHIP PUBLIC SCHOOLS – WORLD LANGUAGES PROGRAM OVERVIEW 

The Branchburg Township School District provides a research-based model of instruction for all students from kindergarten through eighth grade. 

The district recognizes the global environment of our world, the need for cultural understanding, and the importance of open communication. This 

ensues in the students’ abilities to become more versatile citizens of a global world by enabling them to communicate using the language in real-life 

situations in another culture. The primary beliefs of this philosophy are that those who study a world language: 
 

▪ Gain empathy and increased tolerance by broadening viewpoints through their learning of people and cultures. 

▪ Enhance understanding of and appreciation for their native language as well as the increased capacity to learn world languages. 

▪ Increase performance in all aspects of learning, especially language acquisition, reading, writing, social studies and STEAM skills. 

▪ Are viewed as more competitive candidate in the global marketplace. 

▪ Develop a clearer understanding of their place within the world. 

▪ Examine one’s own personal values as well as civic responsibilities.  

 
 
Kindergarten through eighth grade world language instruction spirals each year to reinforce and build on learning from the previous year.   

In grades K-5, students are introduced to basic vocabulary, communication, geography and culture as it relates to their real world. Students receive 

direct instruction in Spanish for one 40-minute period every 6 days during the specials cycle.  

In grade 6 the program consists of 9 weeks of daily instruction in Spanish and 9 weeks of daily instruction in French, thereby broadening students’ 

exposure to the two world languages offered in the middle school. In Spanish students reinforce and expand their language skills and in French they 

explore a new language.  This occurs as part of the middle school Encore cycle.   

In grades 7 and 8 students complete a two-year sequence of study in French or Spanish consisting of daily instruction. It is expected that most 

students who complete the standard two-year course of study in French or Spanish in grades 7 and 8 can realistically achieve the Novice-High Level 

of Proficiency necessary for entering Level II Spanish or French in ninth grade. Some students achieve a higher level of proficiency at the 

Intermediate-Low Level after completing this two-year sequence, and may be eligible for Honors Level II Spanish or French.  

 

Spanish Connections: 

Students who are not ready to meet the time and intensity requirements of a more rigorous standard Level I program, may complete the Spanish 

Connections alternate two-year program.  Because instruction and student performance outcomes are targeted at the Novice-Mid Level of Proficiency, 

students completing Spanish Connections can continue their study of world languages in Level I programs at the high school.  Language acquisition 

during the first year of this two-year sequence is targeted at the ACTFL Novice-Low to Novice-Mid Performance Level, thereby preparing students to 

continue at the Novice-Mid Level during the second year of Spanish Connections. The students in this program will continue to learn the basic 

elements of the Spanish language with an emphasis on communication skills for learner performance in the Novice range. 
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World Language Standards 

The district’s world languages curriculum reflects the latest research on second language acquisition and best practice for instructional methodologies 

and assessment. The New Jersey Student Learning Standard for World Languages is not grade-level specific. Rather, the standard and cumulative 

progress indicators delineate expectations for acquisition of a second language based on the American Council on the Teaching of Foreign Languages 

(ACTFL) proficiency guidelines and the National World-Readiness Standards for Learning Languages. These guidelines outline levels of 

performance and proficiency that can be realistically achieved depending upon the amount of instructional time, frequency, and number of years 

devoted to the study of a world language during a student’s elementary, middle and high school education. This impacts the degree of proficiency 

that we can expect learners to achieve. The standard for world languages establishes that all New Jersey students will achieve the Novice-High Level 

of proficiency by the time they graduate high school. The standard emphasizes three communicative modes that place primary emphasis on the 

context and purpose of the communication,  

 

NJ Student Learning Standards: Standard 7.1 World Languages 

All students will be able to use a world language in addition to English to engage in meaningful conversation, to understand and interpret spoken and 

written language, and to present information, concepts, and ideas, while also gaining an understanding of the perspectives of other cultures. Through 

language study, they will make connections with other content areas, compare the language and culture studied with their own, and participate in 

home and global communities. 

World Language Novice-Mid Cumulative Progress Indicators 

Interpretive Mode (A) 
Students understand and interpret within the appropriate cultural context spoken and written communication. Examples of “one-way” reading or 

listening include the cultural interpretation of texts, movies, radio and television broadcasts, and speeches. Interpretation requires higher-level 

comprehension because it implies the ability to read or listen “between the lines.” 

7.1.NM.A.1  Recognize familiar spoken or written words and phrases contained in culturally authentic materials using electronic information sources related to 

targeted themes.   

7.1.NM.A.2  Demonstrate comprehension of simple oral and written directions, commands, and requests through appropriate physical response. 

7.1.NM.A.3  Recognize a few common gestures and cultural practices associated with the target culture. 

7.1.NM.A.4  Identify familiar people, places, and objects, based on simple oral and/or written descriptions. 

7.1.NM.A.5  Demonstrate comprehension of brief oral and written messages using age- and level-appropriate, culturally authentic materials on familiar topics. 
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Interpersonal Mode (B) 

Students engage in direct oral and/or communication. Examples involving “two way” interactive communication are conversing face to face or 

exchanging written information. 

  7.1.NM.B.1  Use digital tools to exchange basic information at the word and memorized-phrase level related to self and targeted themes. 

7.1.NM.B.2  Imitate appropriate gestures and intonation of the target culture/language during greetings, leave-takings and daily interactions. 

7.1.NM.B.3  Imitate appropriate gestures and intonation of the target culture/language during greetings, leave-takings and daily interactions. 

7.1.NM.B.4  Ask and respond to simple questions, make requests, and express preferences using memorized words and phrases. 

  7.1.NM.B.5   Exchange information using words, phrases, and short sentences practiced in class on familiar topics or on topics studied in other content area. 

Presentational Mode (C) 
Students present, through oral and/or written communications, information, concepts and ideas to an audience of listeners or readers with whom 

there is no immediate personal contact. Examples of this “one-to-many” mode of communication are making a presentation to a group of writing an 

article for the school newspaper. 

7.1.NM.C.1  Use basic information at the word and memorized-phrase level to create a multimedia-rich presentation on targeted themes to be shared virtually 

with a target language audience. 

7.1.NM.C.2  Imitate, recite, and/or dramatize simple poetry, rhymes, songs and skits. 

7.1.NM.C.3  Copy/write words, phrases, or simple guided texts on familiar topics. 

7.1.NM.C.4  Present information from age- and level-appropriate, culturally authentic materials orally or in writing. 

7.1.NM.C.5  Name and label tangible cultural products and imitate cultural practices from the target culture. 

World Language Novice-High Cumulative Progress Indicators 

Interpretive Mode (A) 
Students understand and interpret within the appropriate cultural context spoken and written communication. Examples of “one-way” reading or 

listening include the cultural interpretation of texts, movies, radio and television broadcasts, and speeches. Interpretation requires higher-level 

comprehension because it implies the ability to read or listen “between the lines.” 

7.1.NH.A.1  Recognize familiar words and phrases, understand the main idea, and infer the meaning of some highly contextualized,unfamiliar spoken or written 

words in culturally authentic materials using electronic information and other sources related to targeted themes. 

7.1.NH.A.2  Demonstrate comprehension of a series of oral and written directions, commands, and requests through appropriate physical response. 

7.1.NH.A.3  Recognize some common gestures and cultural practices associated with target culture(s). 

7.1.NH.A.4  Identify people, places, objects, and activities in daily life based on oral or written descriptions. 

7.1.NH.A.5  Demonstrate comprehension of short conversations and brief written messages on familiar topics. 

7.1.NH.A.6  Reserved (now included in 7.1.NH.A.1) 

7.1.NH.A.7  Occasionally infer the meaning of a few unfamiliar words in highly contextualized situations.   
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7.1.NH.A.8  Identify some unique linguistic elements in English and the target language.  

Interpersonal Mode (B) 

Students engage in direct oral and/or communication. Examples involving “two way” interactive communication are conversing face to face or 

exchanging written information. 

7.1.NH.B.1  Use digital tools to exchange basic information by recombining memorized words, phrases, and sentences on topics related to self and targeted 

themes.  

7.1.NH.B.2  Give and follow a series of oral and written directions, commands, and requests for participating in age- and levelappropriate classroom and cultural 

activities.  

7.1.NH.B.3  Imitate appropriate gestures, intonation, and common idiomatic expressions of the target culture(s)/language during daily interactions. 

7.1.NH.B.4  Ask and respond to questions, make requests, and express preferences in various social situations. 

  7.1.NH.B.5  Converse on a variety of familiar topics and/or topics studied in other content areas.  

Presentational Mode (C) 
Students present, through oral and/or written communications, information, concepts and ideas to an audience of listeners or readers with whom 

there is no immediate personal contact. Examples of this “one-to-many” mode of communication are making a presentation to a group of writing an 

article for the school newspaper. 

7.1.NH.C.1  Recombine basic information at the word and sentence level related to self and targeted themes to create a multimedia-rich presentation to be shared 

virtually with a target language audience.  

7.1.NH.C.2  Create and present brief messages, poems, rhymes, songs, short plays, or role-plays using familiar vocabulary orally or in writing.  

7.1.NH.C.3  Describe in writing people and things from the home and school environment.  

7.1.NH.C.4  Tell or retell stories from age- and level-appropriate, culturally authentic materials orally or in writing.   

7.1.NH.C.5  Tell or write about cultural products associated with the target culture(s) and identify how the products and practices are derived from the cultural 

perspectives.  

 

 

 

NATIONAL WORLD-READINESS STANDARDS FOR LEARNING LANGUAGES 

Communication 

Communicate effectively in more than one language in order to function in a variety of situations and for multiple purposes  

● Interpersonal Communication: Learners interact and negotiate meaning in spoken, signed, or written conversations to share information, reactions, 

feelings, and opinions. 
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● Interpretive Communication: Learners understand, interpret, and analyze what is heard, read, or viewed on a variety of topics. 

● Presentational Communication: Learners present information, concepts, and ideas to inform, explain, persuade, and narrate on a variety of topics using 

appropriate media and adapting to various audiences of listeners, readers, or viewers. 

Cultures 

Interact with cultural competence and understanding  

● Relating Cultural Practices to Perspectives: Learners use the language to investigate, explain, and reflect on the relationship between the practices and 

perspectives of the cultures studied. 
● Relating Cultural Products to Perspectives: Learners use the language to investigate, explain, and reflect on the relationship between the products and 

perspectives of the cultures studied. 

Connections 

 

Connect with other disciplines and acquire information and diverse perspectives in order to use the language function in academic and career- related 

situations 

● Making Connections: Learners build, reinforce, and expand their knowledge of other disciplines while using the language to develop critical thinking and 

to solve problems creatively. 
● Acquiring Information and Diverse Perspectives: Learners access and evaluate information and diverse perspectives that are available through the 

language and its cultures. 

Comparisons 

Develop insight into the nature of language and culture in order to interact with cultural competence  

● Language Comparisons: Learners use the language to investigate, explain, and reflect on the nature of language through comparisons of the language 

studied and their own. 

● Cultural Comparisons: Learners use the language to investigate, explain, and reflect on the concept of culture through comparisons of the cultures 

studied and their own. 

Communities 

Communicate and interact with cultural competence in order to participate in multilingual communities at home and around the world 

● School and Global Communities: Learners use the language both within and beyond the classroom to interact and collaborate in their community and the 

globalized world. 

● Lifelong Learning: Learners set goals and reflect on their progress in using languages for enjoyment, enrichment, and advancement. 
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WORLD LANGUAGES PERFORMANCE LEVELS 

American Council on the Teaching of Foreign Languages (ACTFL) Learner Range Descriptions 
 

         LEVEL 
(Approximate Grades) 

              STUDENT PERFORMANCE OUTCOMES 
At this level, it is expected that students 

can: 

                        CONTENT 
Content includes some combination of the following 

topics: 

  Novice-Low/Mid 

 

•Spanish-Grades K-5 

•Spanish/French 

Exploratory-Grade 6 
•Spanish Connections 

- Grades 7-8 

•French - Grades 7-8 

•Spanish - Grades 7-8 

▪  Use short sentences, learned words and phrases, and simple  

       questions and commands when speaking and writing 

▪  Understand some ideas and familiar details presented 

in clear, uncomplicated speech when listening 

▪  Understand short text enhanced by visual clues when reading 

▪  Communicate effectively with some hesitation and errors 

which do not hinder comprehension 

▪  Imitate culturally acceptable behavior used in the content 

       examples 

▪  The self: family, friends, home, rooms,   

       health, school, schedules, leisure activities,  

       likes and dislikes, clothes, and pets and  

       animals 

▪  Beyond self: geography, directions, 

buildings and monuments, weather and 

seasons, symbols, cultural and historical 

figures, colors, numbers, days, dates, 

months, time, food and customs, 

transportation 
 

 

      Novice-High 
 

 

•Spanish-Grades 7-8 

•French - Grade 8 

▪  Use and understand learned expressions, sentences, and strings of 

sentences, questions and polite commands when speaking and 

listening. 

▪  Create simple paragraphs when writing 

▪  Understand important ideas and some details in highly 

contextualized authentic texts when reading 

▪  Demonstrate increasing fluency and control of vocabulary 

▪  Show no significant pattern of error when performing 

functions at the novice-low level 

▪  Communicate effectively with some pattern of error, which may 

interfere slightly with comprehension of functions performed at 

this level 

▪  Understand oral and written discourse, with few errors in 

comprehension when reading 

▪  Imitate culturally appropriate behavior when working with the 

functions at this level 

 

 

 

▪  The self: family, friends, home, rooms, 

health, school, schedules, leisure 

activities, likes and dislikes, shopping, 

clothes, prices, sizes and quantity, and 

pets and animals 

▪  Beyond self: geography, topography, 

directions, buildings and monuments, 

weather and seasons, symbols, cultural and 

historical figures, places and events, 

numbers, time, food and customs, 

transportation, travel, and professions and 

work 
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Intermediate-Low 
 

 

•Spanish - Grade 8 

▪  Use strings of sentences when speaking 

▪  Understand most spoken language when the message is 

deliberately and carefully conveyed by a speaker accustomed 

to dealing with learners 

▪  Create simple paragraphs when writing 

▪  Acquire knowledge and new information from comprehensive, 

authentic texts when reading 

▪  Tend to become less accurate as the task or message 

becomes more complex and some patterns of error may 

interfere with meaning 

▪  Generally choose appropriate vocabulary for familiar topics, 

but as the complexity of the message increases, there is 

evidence of hesitation and grouping of words, as well as 

patterns of mispronunciation and intonation 

▪  Generally use culturally appropriate behavior in social situations 

▪  Are able to understand and retain most key ideas and some 

supporting detail when reading and listening 

 

 

 

 

 

 

▪  History, art, literature, music, current affairs, 

and civilization with an emphasis on 

significant people and events in these fields 

▪  Career choices, the environment, and social 

issues 
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21ST CENTURY LIFE AND CAREER SKILLS, TECHNOLOGY, AND RELATED CURRICULAR STANDARDS ADDRESSED  

Technology Standards 21st Century Skills and Career Ready Practices 

8.1 Educational Technology: All students will use digital tools to access, 

manage, evaluate, and synthesize information in order to solve problems 

individually and collaborate and to create and communicate knowledge. 

● 8.1.8.A.1 Demonstrate knowledge of a real world problem using digital tools. 

● 8.1.8.A.2 Create a document (e.g. newsletter, reports, personalized learning 

plan, business letters or flyers) using one or more digital applications to be 

critiqued by professionals for usability. 

● 8.1.8.A.3 Use and/or develop a simulation that provides an environment to 

solve a real world problem or theory.  

● 8.1.8.B.1 Synthesize and publish information about a local or global issue or 

event (ex. telecollaborative project, blog, school web). 

● 8.1.8.C.1 Collaborate to develop and publish work that provides perspectives 

on a global problem for discussions with learners from other countries. 

● 8.1.8.D.1 Understand and model appropriate online behaviors related to cyber 

safety, cyber bullying, cyber security, and cyber ethics including appropriate use 

of social media. 

● 8.1.8.D.3 Demonstrate an understanding of fair use and Creative Commons to 

intellectual property. 

● 8.1.8.D.5 Understand appropriate uses for social media and the negative 

consequences of misuse. 

● 8.2 Technology Education, Engineering, Design, and Computational 

Thinking - Programming: All students will develop an understanding of the 

nature and impact of technology, engineering, technological design, 

computational thinking and the designed world as they relate to the 

individual, global society, and the environment. 

● 8.2.8.B.2 Identify the desired and undesired consequences from the use of a 

product or system. 

● CRP1. Act as a responsible and contributing citizen and employee. 

● CRP2. Apply appropriate academic and technical skills. 

● CRP4. Communicate clearly and effectively and with reason.  

● CRP5. Consider the environmental, social and economic impacts of decisions. 

● CRP6. Demonstrate creativity and innovation.  

● CRP7. Employ valid and reliable research strategies.  

● CRP8. Utilize critical thinking to make sense of problems and persevere in 

solving them.  

● CRP9. Model integrity, ethical leadership and effective management. 

● CRP10. Plan education and career paths aligned to personal goals. 

● CRP11. Use technology to enhance productivity. 

● CRP12. Work productively in teams while using cultural global competence. 

Reading/Writing Literacy 
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English/Language Arts: Reading-Foundational Skills (K-5) - reinforce morphology (Spanish word origins) for commonly used/heard words in the English 

language  

Correlation chart to ELA standards 

 

GRADE 6 - INTRODUCTION TO MIDDLE SCHOOL SPANISH 

 

 

Scope and Sequence 

6th Grade Exploratory Spanish 

Timeline Estimated Instructional Time Unit/Topics 

1 marking period 9 weeks (45 days) Essentials (Greetings/Farewells, Letters/Sounds, Colors, Numbers, Calendar, Weather, School, 
Questions, Personal Information, Culture, Geography) 

 

 

World Languages –  SPANISH Grade 6 Exploratory Instructional Time: Ten weeks of daily instruction 

Description: This is a nine week reinforcement and expansion of Spanish language for 6th grade students. 

Essential Questions: 

● Why continue to learn Spanish? 

● How are Spanish-speaking cultures similar and different to American 

culture?   

Enduring Understanding: Learning Spanish enhances understanding 

of one’s own language and culture while broadening knowledge and 

understanding of Spanish cultures, their influence on American 

culture, global communities and cultural perspectives. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment 

Evidence 

Cultural/Content 

    Connections 

Students will be able to… 

 

Interpretive: 
Recognize familiar words and 

phrases through memory and use 

of cognates when I hear them 

spoken (i.e. greetings/ farewells, 

calendar/weather vocabulary, 

, Cuánto, Por qué) 

● Pronouns 

Yo/Tú/él/ella, 

expose to 

nosotros/nosotras/ 

ellos/ellas/ustedes 

forms of verbs 

tener, necesitar  

● Listen to and apply phonetic 

sounds in speaking , reading 

and writing. 

● Identify the topic of something I 

hear. 

● State and/or write the day, 

date, and weather daily. 

● Student match 

sounds or spoken 

words to visuals (i.e. 

letters, words, 

pictures, objects). 

● Color pictures based 

on given colors. 

Cultural 

Connections: 

● Compare/Contras

t 

formal and 

informal 

greetings in 

Spanish and 

https://www.actfl.org/sites/default/files/news/AligningCCSSLanguageStandards.pdf
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classroom commands). 

 

Recognize and understand  letters, 

words, and phrases with the help 

of visuals and when I associate 

them with things I already know 

when I read (i.e. lists, labels, 

signs, maps, graphs).  

Interpersonal: 
 

Communicate and engage in 

simple conversations on familiar 

topics using a variety of words 

and phrases that I have practiced 

and memorized. 

● Greet people, introduce 

myself and others, provide 

basic personal 

information, and say 

farewell. 

● Make simple statements  

(i.e. likes/dislikes, 

activities, reactions like 

“Great!”).  

● Ask and respond to simple 

questions (i.e. 5 W’s,). 

● Communicate basic 

information about myself, 

people and familiar topics 

via speaking or writing  

(i.e. nams, relationship, 

description, 

likes/dislikes). 

● Communicate basic 

information about my 

everyday life (times, 

dates, weather, activities, 

school, meals, prices). 
 

 

gustar and llamarse 

● Describe self/ 

others/objects using 

the verb ser. 

● Match 

Articles/Noun/ 

Adjective 

agreement 

(Definite/Indefinite 

articles), Cuánto, Por 

qué) 

● Pronouns 

Yo/Tú/él/ella, 

expose to 

nosotros/nosotras

/ 

ellos/ellas/ustede

s forms of verbs 

tener, necesitar  

gustar and 

llamarse 

● Describe self/ 

others/objects 

using the verb 

ser. 

● Match 

Articles/Noun/ 

Adjective 

agreement 

(Definite/Indefinite 

articles) 

● Report date and weather 

locally and in Latin 

America/Europe. 

● Match number symbols, 

sounds, and words to tell age, 

time, temperature, quantity, 

cost, and measurement.  

● Describe self and other’s 

appearance, personality, and 

likes/dislikes. 

● Listen to a variety of audio 

visual recordings to enhance 

instruction. 

● Follow classroom 

commands.(TPR) 

● Act out commands, common 

phrases, activities, adjectives. 

● Describe cultural artifacts. 

● Collaborate to find and 

describe flags and locations 

of Spanish-speaking 

countries and main cities by 

coloring and labeling a map 

of Latin America. Utilize 

noun, verb,  

      gender, and number  

      agreement when describing 

oneself and others. 

● Identify clothing 

according to the seasons in 

Spanish-speaking 

countries. 

● Choose interrogative 

words to ask 

questions about 

oneself, others, and 

familiar topics and 

respond 

appropriately. 

● Identify number 

sounds in sequential 

order.  

● Show order and 

agreement by 

matching 

article/noun/ 

adjective words 

strips. 

● Role-play to interact 

with basic 

vocabulary and 

conversational 

techniques. 

● Transition through 

activities by 

following classroom 

commands 

English. 

● Show 

differences in 

the American 

and the 

Spanish 

calendars. 

● Compare/Contr

ast English 

weather/time 

expressions 

and Spanish 

weather/time 

expressions 

 

Content 

Connections: 

● Geography and 

    proximity of  

    Spanish-

speaking 

countries 

● Social Studies 

Importance of 

Spanish 

language and 

culture in U.S. 
● Art, music and  

      Literature. 

● Math –counting,  

      sequences, order. 
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Presentational:  
Present information about 

myself and other familiar topics 

using a variety of words, 

phrases, and memorized 

expressions to listeners or 

readers (i.e. description, 

likes/dislikes, activities, family, 

school, country, celebrations).  

 

 

● Poll likes/dislikes of food, 

clothing, pets, sports, 

school subjects, etc. 

● Interpret artwork and 

artifacts to show cultural 

understanding of 

celebrations in Latin 

America.  

● Write phrases and 

expressions connected with 

holidays and celebrations.  

● Talk about animals, colors, 

foods, historical figures, or 

sports based on pictures or 

photos. 

● Complete an online form (i.e. 

with my name, address, 

phone number, birth date, 

and nationality).  

● Create a list of topics or 

categories using vocabulary I 

have learned.  

● State routinely and role -

play basic greetings, 

personal information, 

courtesy phrases, and 

farewells. 

● Students will illustrate  

      information about self to  

      share with others. 

● Students will create personal 

school schedules with times 

and compare.  
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● Students will research and 

share information about a 

Spanish-speaking artist or 

author 

NJSLS Novice-Mid Learner Range:  7.1.NM.A.1, 2, 3, 4, 5     7.1.NM.B.1, 2, 3, 4, 5     7.1.NM.C.1, 2, 3, 4, 5 

 

 

 

GRADES 7 AND 8 - SPANISH I 

 

 

Scope and Sequence 

Year 1 - 7th Grade Spanish 

Timeline Estimated Instructional Time Unit 

Sept-Oct 4-6 weeks Unit 1 Un Repaso 

Oct-Dec 6-8 weeks Unit 2 ¿Quién soy yo? 

Dec-Feb 6-8 weeks Unit 3 ¿Qué quieres hacer? 

Feb-April 6-8 weeks Unit 4 ¿Adónde vas? 

April-June 6-8 weeks Unit 5 ¿De dónde eres? 

Year 2 - 8th Grade Spanish 

Timeline Estimated Instructional Time Unit 

Sept-Oct 6-8 weeks Unit 6 ¿Qué te gusta comer? and 7th grade refresher 

Oct-Dec 6-8 weeks Unit 7 ¿Cómo estás? 

Dec-Feb 6-8 weeks Unit 8 ¿Cuánto cuesta? 
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Feb-April 6-8 weeks Unit 9 Vamos a una fiesta 

April-June 6-8 weeks Unit 10 ¿Adónde vamos?    

 

 

 

COURSE:  Spanish I – Grades 7 and 8 Instructional Time: 

36 weeks Year I in Grade 7; 36 weeks Year 2 in Grade 8; daily instruction 

Description: This is a two-year sequence of instruction targeting performance at the Novice-High Level of Proficiency. 

World Languages –  SPANISH I Unit 1 Instructional Theme: Un Repaso 

Essential Question: 

▪ Why learn Spanish? 

▪ Why study Spanish culture? 

Enduring Understanding:  Learning Spanish language and culture leads to a 

greater understanding of one’s own and other languages and cultures and why 

people think and act in different ways. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural 

Connections: 

Interpretive: 

▪ Students will practice 

and use the Spanish 

alphabet. 

▪ Students will practice 

and use the days of the 

week, months of the 

year, and seasons in 

discussion. 

▪ Students will identify 

the colors and the 

numbers 1-100 in 

Spanish. 

▪ Students will express 

the date in words and 

numbers. 

▪ Students will express 

the time in Spanish. 

▪ Alphabet 

▪ Greeting/Farewell 

Expressions 

▪ Colors and 

Numbers 

▪ Months 

▪ Seasons 

▪ Days of the Week 

▪ Celebrations and 

Festivities 

▪ Time expressions 

▪ Weather 

expressions 

(hacer) 

▪ Country 

names/Capita

ls/ Flags 

▪ Physical 

● After instruction with the 

alphabet, 

the teacher spells students’ 

names in Spanish and Spanish 

speaking countries.  Students 

must raise their hands when 

they recognize their names and 

the countries being spelled. 

▪ Coloring activity where the 

student must follow the 

directions from the teacher to 

create a picture with the 

correct color and number. 

▪ Role-play basic 

greetings and 

introductions. 

▪ Students report date and day 

of the week, daily. 

● Student can recognize 

through audio cues, 

the letters of the 

alphabet, and the 

pattern of the letters 

to make up their 

name and the Spanish 

speaking countries. 

▪ Students follow 

directions using the 

correct colors and 

numbers to create a 

specific picture 

described by the 

teacher. 

▪ Ability to use the 

numbers correctly to 

express the correct 

time in Spanish. 

● Compare/Contra

st 

language and 

culture of 

Spain to 

language and 

culture of 

U.S. 

 

Content 

Connections: 

▪ Geography and 

proximity 

of Spanish-

speaking 

countries 

▪ Importance 

of Spanish 
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▪ Students will be able 

to use weather 

expressions. 

▪ Students will be able 

to locate the 21 official 

Spanish speaking 

countries on a map. 

Students will be able 

to describe themselves 

and others appearance 

and personality using 

adjective vocabulary. 

Interpersonal: 
▪ Students will use 

Spanish greetings, 

make introductions, 

and give personal 

information through 

role-playing 

conversations. 

▪ Students will follow 

directions in the 

classroom, spoken in 

Spanish. 

▪ Students will ask and 

answer questions using 

the interrogative 

words. 

▪ Students will follow 

command directions 

used in the classroom. 

 

Presentational: 

▪ Students will present 

conversations in 

Characteristi

cs/ 

Adjectives 

 

Grammar: 

▪ Interrogative 

words 

(qué, cuál, cuál, 

cuántos, de 

dónde,ar 

dónde, cuándo, 

cuánto, quién) 

▪ Pronouns (Yo, tú, 

él, ella, usted, 

vosotros/as, 

nosotros/as, 

ellos, ellas, 

ustedes) 

▪ Yo/Tú form 

of verbs 

tener and 

llamarse 

▪ Conjugate the 

verb ser (all 

forms) 

▪Noun/Adjective 

Agreement 

▪Definite/Indefinite 

Articles 

▪ After instruction with numbers 

1-100, students will be able to tell 

time in Spanish in more specific 

terms (y cuarto, y media). 

▪ After guided instruction, 

students report on the 

weather, date, and day of the 

week. 

▪ Students will be handed a note 

card with a Spanish speaking 

country, which they will then 

spell out for the class.  Then, 

they will be asked to 

locate that country and capital 

on the map. 

▪ Students will describe 

their classmates using 

adjective vocabulary. 

▪ Present information about a 

Spanish- speaking country and 

basic facts including flag, 

population, climate, etc. 

▪ Ability to use the 

interrogative words 

correctly to form 

questions pertaining 

to the seasons, days 

of the week, date, 

month, etc. 

▪ Ability to accurately 

report weather, using 

weather expressions. 

▪ Role-play is easily 

followed and students 

can interact with 

basic vocabulary and 

conversational 

techniques. 

▪ Ability to correctly 

utilize noun, verb, 

gender, and number 

agreement when 

describing themselves 

and others. 

language and 

culture in 

U.S. 
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Spanish to the class. 

▪ Students will present 

information in Spanish 

about a Spanish artist or 

author. 

NJSLS Novice-Mid Learner Range:  7.1.NM.A.1, 2, 3, 4, 5     7.1.NM.B.1, 2, 3, 4, 5     7.1.NM.C.1, 2, 3, 4, 5 

 

 

World Languages –  SPANISH I Unit 2 Instructional Theme: ¿Quién soy yo? 

Essential Question: 

▪ Why learn Spanish? 

▪ Why study Spanish culture? 

Enduring Understanding:  Learning Spanish language and culture leads to a greater 

understanding of one’s own and other languages and cultures and why people think 

and act in different ways. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 
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Interpretive: 

▪ Students will be able to 

describe themselves and 

others 

appearance and 

personality using 

adjective vocabulary. 

▪ Students will be able to 

identify vocabulary related 

to sports. 

▪ Students will be able to 

identify vocabulary related 

to 

food. 

▪ Students will be able 

to express likes and 

dislikes 

regarding food, 

music, hobbies, etc. 

▪ Students will be able to 

decide when to use the 

preposition de. 

Interpersonal: 
▪ Students will use the verb 

gustar to ask each other 

their 

likes and dislikes and give 

personal information 

through role-playing 

conversations. 

▪ Students will ask and 

answer questions using the 

interrogative words. 

Presentational: 
▪ Students will present 

Vocabulary: 

▪ Physical 

Characteristi

cs/ 

Adjectives 

▪ Food vocabulary 

▪ Sports vocabulary 

 

Grammar: 
▪ Interrogative words 

(qué, cuál, cuál, 

cuántos, de 

dónde, 

dónde, cuándo, 

cuánto, 

quién) 

▪ Pronouns (Yo, tú, 

él, ella, usted, 

vosotros, nosotros, 

ellos, ellas, 

ustedes) 

▪ Conjugate the verb 

ser , gustar (all 

forms) 

▪ Noun/Adjective 

Agreement 

▪ Subject/Verb 

Agreement 

▪ Nouns and 

definite articles 

▪ Preposition:  de 

▪ ¿Por qué? and porque 

▪ Oral and written descriptions 

of classmates using adjective 

vocabulary. 

▪ Prepare a booklet of 

personal likes and dislikes 

related to 

foods, sports, music (un 

librito). 

▪ Write a letter about 

themselves and others. 

▪ Role-play conversations 

where students ask each 

other 

questions about their likes 

and dislikes. 

▪ Listen to a conversation and 

have students draw a 

picture that delineates 

what was discussed. 

▪   Role-play is followed 

and students can 
interact with using 

more vocabulary 

and conversational 

techniques. 

▪ Ability to correctly 

utilize noun, verb, 

gender, and number 

agreement when 

describing 

themselves and 

others. 

▪ Ability to rephrase 

a statement into a 

question using the 

correct 

interrogative word 

or correct voice 

intonation. 

▪ Ability to answer 

a question using 

the 

correct verb form. 

▪ Ability to answer 

a question using 

the 

negative form of 

the verb. 

▪ Ability to express 

likes and dislikes. 

▪ Ability to 

determine 

when to use 

the 

preposition 

de. 

Cultural Connections: 

▪ Compare/Contrast 

language and 

culture 

of Puerto Rico to 

language and 

culture 

of U.S. 

▪ Compare/Contrast 

Sports in various 

countries to the 

U.S. 

 

Content Connections: 
▪ Geography and 

proximity of 

Spanish- speaking 

countries 

▪ Importance of 

Spanish language 

and culture in U.S. 

▪ Sports and Physical 

Education 

▪ Art 

▪ Literacy 
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conversations in Spanish to 

the class. 

▪ Students will communicate 

in writing in Spanish. 

NJSLS Novice-Mid Learner Range:  7.1.NM.A.1, 2, 3, 4, 5     7.1.NM.B.1, 2, 3, 4, 5     7.1.NM.C.1, 2, 3, 4, 5 
 

 

10 
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World Languages –  SPANISH I Unit 3 Instructional Theme: ¿Qué quieres hacer? 

Essential Question: 

▪ Why learn Spanish? 

▪ Why study Spanish culture? 

Enduring Understanding:  Learning Spanish language and culture leads to a 

greater understanding of one’s own and other languages and cultures and why 

people think and act in different ways. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 
Interpretive: 

▪ Students will be able to 

describe everyday activities. 

▪ Students will be able to 

identify vocabulary related to 

sports and 

hobbies. 

▪ Students will be able to 

express things that they like 

and dislike regarding music, 

hobbies, and everyday 

activities. 
 

Interpersonal: 

Vocabulary: 

▪ Sports and pastime 

vocabulary 

▪ Infinitive verbs 

▪ Everyday activity 

vocabulary 

▪ Frequency word 

vocabulary (a veces, 

casi nunca, casi 

siempre) 

 

Grammar: 
▪ Conjugate the verb 

▪ Play charades to 

demonstrate the 

activities students like 

and dislike and 

infinitive verbs. 

▪ Role-play 

conversations where 

students ask each 

other questions 

about their likes and 

dislikes. 

▪ Research favorite 

sports team or sports 

▪ Role-play is 

followed 

and students can 
interact with using 

more vocabulary and 

conversational 

techniques. 

▪ Ability to answer a 
question using the 

correct verb form 

and correct 

negative form. 

▪ Ability to express 

likes and dislikes 

▪ Role-play is 

followed 

and students can 
interact with 

using more 

vocabulary and 

conversational 

techniques. 

▪ Ability to 
answer a 

question using 

the correct 

verb form and 

correct 
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▪ Students will be able talk about 

what they like to do and what 

others like 

to do. 

▪ Students will able to talk about 

what they want to do. 

▪ Students will be able to 

describe everyday activities. 

▪ Students will be able to say 

how often they do things. 

▪ Students will use the verbs 

gustar and querer to ask each 

other their 

likes and dislikes and give personal 

information through role-

playing conversations. 
 

Presentational: 
▪ Students will present 

conversations in Spanish to the 

class. 

▪ Students will communicate in 

writing in Spanish. 

gustar + noun (me 

gusta la música) 

▪ Conjugate the verb 

gustar, (all forms) 

+ infinitive verbs 

(me gusta hacer 

la tarea) 

▪ Conjugate the verb 

querer + infinitive 

verbs 

(quieres jugar al 

béisbol) 

▪ Preposition con, 

conmigo, contigo, 

con 

mis amigos(as), con 

mi familia 

▪ Conjugate –ar verbs 

▪ Conjuate irregular 

verbs ir and juga 

player. 

Present information 

in a power-point to 

the class in Spanish. 

(Use online 

resources) 

▪ Create an ongoing 

personal 

autobiography 

incorporating all 

vocabulary learned 

thus far. 

▪ Matching flashcard 

activity to reinforce 

conjugations of verbs 

and vocabulary. 

▪ Listen to a 

conversation and 

retell it in the 

student’s own words 

or draw an 

interpretation about 

it. 

using 

correct verb 

conjugation 

plus infinitive. 

▪ Ability to 

determine when 

to use the 

prepositions con, 

conmigo, contigo, 

con mis amigos(as), 

con mi 

familia. 

▪ Ability to conjugate 

verbs correctly 

present tense of –ar 

verbs and the 

irregular verbs ir, 

jugar, and querer, 

and gustar. 

negative form. 

▪ Ability to 

express likes 

and dislikes 

using 

correct verb 

conjugation 

plus infinitive. 

▪ Ability to 

determine 

when to use 

the 

prepositions con, 

conmigo, 

contigo, con 

mis amigos(as), 

con mi 

familia. 

▪ Ability to 

conjugate 

verbs correctly 

present tense 

of –ar verbs 

and the 

irregular verbs 

ir, jugar, and 

querer, and 

gustar. 

NJSLS Novice-Mid Learner Range:  7.1.NM.A.1, 2, 3, 4, 5     7.1.NM.B.1, 2, 3, 4, 5     7.1.NM.C.1, 2, 3, 4, 5 
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World Languages –  SPANISH I Unit 4 Instructional Theme: ¿Adónde vas? 

Essential Question: 

▪ Why learn Spanish? 

▪ Why study Spanish culture? 

Enduring Understanding: 

Learning Spanish language and culture leads to a greater understanding of 

one’s own and other languages and cultures and why people think and act in 

different ways. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional Activities Assessment 

Evidence 

Cultural/Content 

Connections 
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Interpretive: 

▪ Students will be able to describe 

their school day 

▪ Students will be able to identify 

vocabulary related to their 

school day. 

Interpersonal: 
▪ Students will be able to say 

what they have and what they 

need for school 

▪ Students will be able to talk 

about their school schedule. 

▪ Students will be able to talk 

about their plans. 

▪ Students will use the verbs ir, 

venir, and ir + a to invite 

someone to do something 

through role-playing 

conversations. 

Presentational: 
▪ Students will present 

conversations in Spanish to the 

class. 

▪ Students will communicate in 

writing. 

Vocabulary: 

▪ School Supply 

Vocabulary 

▪ Mucho/poco/La ropa 

▪ School Subject 

Vocabulary 

▪ Places in the 

Community 

▪ Time Vocabulary 

 

Grammar: 
▪ Conjugate the 

irregular verb tener, 

venir, ir + a, hacer, 

poner, traer, saber, 

ver, salir 

▪ Conjugate –er and –

ir regular verbs 

▪ Review tener 

conjugation and 

tener idioms (tener + 

hambre, sed, sueño) 

▪ Play charades to demonstrate 

the activities students perform 

throughout the school day. 

▪ Role-play conversations where 

students ask each other 

questions about each other’s 

school schedule. 

▪ Create an ongoing personal 

autobiography incorporating 

all 

vocabulary learned thus far. 

▪ Matching flashcard activity 

to reinforce conjugations of 

verbs 

and vocabulary. 

▪ Listen to a conversation and 

retell it in the student’s own 

words or draw an 

interpretation about it. 

▪ Create and invitation 

where students will ask 

and expect a 

response to a party.  Then 

create role-play conversations 

where 

students prepare for that party. 

▪ Role-play is 

followed and students 

can interact with using 

more vocabulary and 

conversational 

techniques. 

▪ Ability to answer a 

question using the 

correct verb form 

and correct 

negative form. 

▪ Ability to 

conjugate present 

tense of regular – 

er and –ir verbs 

correctly 

as well as 

irregular verbs 

tener, venire, ir + 

a, hacer, poner, 

traer, saber, ver, 

and salir correctly. 

▪ Ability to use tener 

idioms correctly. 

Cultural 

Connections: 

▪Compare/Contrast 

the language/culture 

of Costa Rica to 

language/culture to 

U.S. 

 

Content 

Connections: 

▪ Math Schedules 

and times 

▪ Literacy 

▪ Art 

NJSLS Novice-Mid Learner Range:  7.1.NM.A.1, 2, 3, 4, 5     7.1.NM.B.1, 2, 3, 4, 5     7.1.NM.C.1, 2, 3, 4, 5 

 

World Languages –  SPANISH I Unit 5 Instructional Theme: ¿De dónde eres? 

Essential Question: 

▪ Why learn Spanish? 

▪ Why study Spanish culture? 

Enduring Understanding: 

Learning Spanish language and culture leads to a greater understanding of 

one’s own and other languages and cultures and why people think and act 

in different ways. 
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Instructional 

Objectives 

Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 
Interpretive: 

▪ Students will be able to 

describe their 

family and family 

relationships 

▪ Students will be able 

to identify house and 

family vocabulary. 

Interpersonal: 
▪ Students will be able to 

talk about where they 

live and where others 

live. 

▪ Students will be able to talk 

about their responsibilities. 

▪ Students will ask 

questions about each 

other’s family through 

role-playing conversations. 

Presentational: 
▪ Students will present 

conversations in 

Spanish to the class. 

▪ Students will 

communicate in 

writing in Spanish. 

Vocabulary: 

▪ Family vocabulary 

▪ Adjective vocabulary 

▪ House vocabulary 

▪ Community vocabulary 

▪ Negation Vocabulary 

(nunca, tampoco, 

nada, and nadie) 

Grammar: 
▪ Possessive adjectives 

▪ Conjugate the irregular 

verbs almorzar, 

dormir, 

volver, merendar, 

entender, 

empezar 

▪ Conjugate the verb estar 

+ prepositions of location 

▪ Conjugate the 

regular verb tocar, 

cocinar, cortar, 

sacar, limpiar and 

the reflexive verb 

parecer 

▪ Expressions using 

the verb tener 

▪ Role-play conversations where 

students ask each other questions 

about each other’s family. 

▪ Create an ongoing 

personal autobiography 

incorporating all 

vocabulary learned thus 

far. 

▪ Matching flashcard activity to 

reinforce conjugations of verbs 

and vocabulary. 

▪ Listen to the placement of a 

family member in a specific 

room.  As they hear where 

each person is, students 

must draw that person in the 

correct room. 

▪ Create a family tree depicting the 

different generations of 

students’ families. 

▪ Draw their house and 

describe the location of the 

rooms in their house using 

the verb estar and the 

prepositions of location. 

▪ Role-play is followed 

and students can 

interact with 

using more 

vocabulary and 

conversational 

techniques. 

▪ Ability to answer a 
question using the 

correct verb form 

and correct 

negative form. 

▪ Ability to 

conjugate present 

tense of irregular 

verbs almorzar, 

dormir, volver, 

merendar, 

entender, and 

empezar correctly. 

▪ Ability to use 

possessive 

adjectives. 

▪ Ability to conjugate 

the verb estar correctly 

and use the prepositions 

of location correctly. 

Cultural 

Connections: 

▪

 Compare/Contr

ast 

the 

language/culture 

of Chile to 

language/culture 

to U.S. 

▪ Explain the 

differences 

between 

Hispanic 

surnames and 

traditions 

versus U.S. 

surnames and 

traditions. 

 

Content 

Connections: 

▪ Literacy 

▪    SocialStudies 

▪ Art 

▪ Math 

NJSLS Novice-Mid Learner Range:  7.1.NM.A.1, 2, 3, 4, 5     7.1.NM.B.1, 2, 3, 4, 5     7.1.NM.C.1, 2, 3, 4, 5 

 

World Languages –  SPANISH I Unit 6 Instructional Theme: ¿Qué te gusta comer? 

Essential Question: 

▪ Why learn Spanish? 

▪ Why study Spanish culture? 

Enduring Understanding:  Learning Spanish language and culture leads 

to a greater understanding of one’s own and other languages and cultures 
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and why people think and act in different ways. 

Instructional 

Objectives 

Vocabulary and 

Grammar 

Instructional Activities Assessment Evidence Cultural/Content 

Connections 
Interpretive: 

▪ Students will be able to 

identify food 

vocabulary. 

▪ Students will identify 

food and place setting 

vocabulary. 

Interpersonal: 
▪ Students will be able 

to comment on food 

vocabulary. 

▪ Students will be able 

to take an order and make 
polite requests through 

role play conversations. 

▪ Students will be able to 

talk about meals, likes, 

and dislikes. 

▪ Students will be able to 

offer help and give 

instructions. 
Presentational: 
▪ Students will present 

conversations in Spanish 

to the class. 

▪ Students will communicate 

in writing in Spanish. 

Vocabulary: 

▪ Food 

vocabulary 

▪ Place setting 

vocabulary 

▪ Meal 

Vocabulary 

Grammar: 

▪ Direct object 

pronouns 

and direct 

objects 

▪ Comparison 

of when to use 

the irregular 

verbs ser 

versus estar 

▪ Conjugate the 

irregular verbs 

pedir, servir, 

preferir, poder, 

and probar 

▪    Role-play conversations where 

students ask each other 

questions about foods they like 

and dislike. 

▪ Create an ongoing personal 

autobiography incorporating 

all vocabulary learned thus 

far. 

▪ Matching flashcard activity to 

reinforce conjugations of verbs 

and vocabulary. 

▪ As students follow instructions, 

they will be able to set the table 

using vocabulary and verbs. 

▪ Role-play conversations where 

students act out skits taking place 

in a restaurant or café using 

menus that have been created. 

▪ Classify foods according to the 

food pyramid and describe a 

healthy 

meal. 

▪ Listen to a conversation and retell 

it in the student’s own words or 

draw an interpretation about it. 

▪ Role-play is followed 

and students can interact 

with using more 

vocabulary and 

conversational techniques. 

▪ Ability to answer a 

question using the 

correct verb form and 

correct negative form. 

▪ Ability to conjugate 

present tense of 

irregular verbs pedir, 

server, preferir, 

poder, and probar 

correctly. 

▪ Ability to use direct 

object pronouns and 

direct objects. 

▪ Ability to conjugate 

the irregular verbs 

pedir, server, preferir, 

poder, and probar 

correctly. 

▪ Ability to determine 

when to use ser 

versus estar correctly. 

Cultural 

Connections: 

▪

 Compare/Contra

st 

the 

language/cultu

re of Mexico 

to 

language/cultu

re to U.S. 

▪ Explain the 

differences 

between 

Hispanic 

surnames and 

traditions 

versus 

U.S. 

surnames 

and 

traditions

. 
Content 

Connections: 

▪ Health & Math 

▪ Social Studies 

▪ Literacy 

NJSLS Novice-High Learner Range:  7.1.NH.A.1,2,3,4,5,7,8 7.1.NH.B.1,2,3,4,5 7.1.NH.C.1,2,3,4,5 
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World Languages –  SPANISH I Unit 7 Instructional Theme: ¿Cómo estás? 

Essential Question: 

▪ How do I express myself regarding health? 

▪ How do I express object and reflexive pronouns? 

Enduring Understanding: 

Students will understand how to express how they feel emotionally and 

physically. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional 

Activities 

Assessment Evidence Cultural/Content 

Connections 

Interpretive: 

▪ Students will be introduced to 

a Spanish- 

speaking country. 

▪ Students will be able to 

express body aches and 

pains. 

▪ Students will use object and 

reflexive pronouns. 

Interpersonal: 
▪ Students will use 

practical phrases to 

describe their health. 

▪ Students will talk about a 

daily routine. 

▪ Students will follow 

directives spoken in 

Spanish. 

▪ Students will use informal 

commands in role-playing 

activities. 
Presentational: 

▪ Students will present an 
original dialogue using object 

and reflexive pronouns and 

express how they feel. 

Vocabulary: 

▪ Reflexive verbs 

▪ Object and reflexive 

pronouns 

▪ Body Part 

Vocabulary 

 

Grammar: 
▪ Negative and 

Informal 

commands 

▪ Usage and 

placement of 

object and 

reflexive pronouns 

▪ Stem-changing 

verbs 

▪ Conjugate estar, 

sentirse, and tener 

▪ Estar + expressions 

▪ Conjugate reflexive 

verbs 

pertaining to 

getting ready 

(example: peinarse, 

prepararse) 

▪ Research Argentina 

identifying important 

information about its 

culture, geography, and 

population. 

▪ Structured activities 

reflecting verb 

endings and 

conjugations, object 

and reflexive 

pronouns. 

▪ Employ pronunciation 

drills to reinforce 

sounds and accented 

syllables. 

▪ Activities reflecting 

the use of informal 

commands. 

▪ Prepare a role-

playing situation 

where students act 

out a skit in a 

doctor’s office. 

▪ Students’ oral and 

written 

presentations of 

Argentina. 

▪ Students’ mastery 

and ability to 

recognize the 

reflexive and 

object pronouns 

to express 

themselves. 

▪ Students’ ability to 

follow instructions 

in Spanish. 

▪ Students’ 

understanding of 

the command 

form. 

▪ Ability to 

conjugate estar, 

sentirse, and tener 

correctly in the 

preterite tense. 

▪ Ability to use estar 

with expressions 

correctly. 

Cultural 

Connections: 

▪ Compare/contrast 

the use of the 

reflexive in 

Spanish and 

English. 

▪

 Compare/co

ntrast the 

culture and 

geography of 

Argentina. 

 

Content Connections: 

▪ Significance and 

importance of 

Argentina in 

the Spanish-

speaking 

world. 

▪ Social Studies 

▪ Literacy 

NJSLS Novice-High Learner Range:  7.1.NH.A.1,2,3,4,5,7,8 7.1.NH.B.1,2,3,4,5 7.1.NH.C.1,2,3,4,5 
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World Languages –  SPANISH I Unit 8 Instructional Theme: ¿Cuánto cuesta? 

Essential Question: 

▪ How are past activities expressed in Spanish? 

▪ How can I express myself in Spanish in the marketplace? 

Enduring Understanding: 

Students will express themselves more effectively by using the preterite 

verb tense. Additionally, students will be aware of the historical ties 

Florida has with other Spanish-speaking nations. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional 

Activities 

Assessment Evidence Cultural/Content 

Connections 

Interpretive: 

▪ Students will practice 

interrogative words usage. 

▪ Students will identify and use 

the preterite verb tense (-ar 

endings) when expressing 

events in the past. 

▪ Students will express themselves 

using interrogative phrases. 

▪ Students will comprehend the 

influence of Spanish culture in 

Florida. 

Interpersonal: 
▪ Students will ask questions 

through role-playing activities. 

▪ Students will listen and follow 

directives spoken in Spanish. 

▪ Students will ask and give 

opinions. 

▪ Students will say where they 

went and what they did. 

Presentational: 
▪ Students will engage in an 

original dialogue in which they 

are purchasing items in the 

marketplace. 

Vocabulary: 

▪ Shopping vocabulary 

▪ “ir de compras” phrase 

usage 

▪ interrogative words 

▪ verbs related to the 

shopping experience 

▪ Time vocabulary 

(anoche, anteayer) 

▪ #s up to 1,000,000 

 

Grammar: 
▪ -ar verb preterite verb 

endings + reflexive 

▪ interrogative words – 

accents and question 

marks 

▪  Demonstrative adjectives 

▪ Conjugate the verb 

quedar in the present 

reflexive tense 

▪ Conjugate the 
irregular verb ir 

correctly in the 

preterite tense 

▪ Structured verb tense 

activities 

that utilize both 

present and 

preterite verb 

tenses. 

▪ Research the 

geographical and 

historical aspects of 

Florida and its origins 

linked to Spain and 

its present-day 

influences from 

Cuba and Latin 

America. 

▪ Role-playing 

question and 

answers employing 

shopping 

goods and services. 

▪ Oral and written 

activities to expand 

vocabulary and 

expression. 

▪ Historical/geographical 

written and oral 

presentations of Florida. 

▪ Students’ proficient use 

of the preterite verb tense. 

▪ Students’ effective 

distinction between the 

preterite and present 

tenses. 

▪ Students’ ability to 

communicate in the 

marketplace. 

▪ Ability to use 

demonstrative adjectives 

correctly. 

▪ Ability to conjugate 

quedar in the reflexive 

present correctly. 

▪ Ability to conjugate –ar 

verbs in the preterite 

tense correctly + 

reflexive. 

▪ Ability to conjugate ir 

correctly in the preterite 

tense. 

Cultural 

Connections: 

▪ The 

significance of 

Spanish names 

and places in 

Florida 

▪ Florida’s 

cultural ties 

with other 

Spanish-

speaking 

nations 

 

Content 

Connections: 

▪ The 

importance of the 

Spanish language 

and culture in 

Florida 

▪ Social Studies 

▪ Literacy 

NJSLS Novice-High Learner Range:  7.1.NH.A.1,2,3,4,5,7,8 7.1.NH.B.1,2,3,4,5 7.1.NH.C.1,2,3,4,5 
 



26 

World Languages –  SPANISH I Unit 9 Instructional Theme: Vamos a una fiesta 

Essential Question: 
▪ How do I express myself in the preterite (past) tense? 

▪ How is the present progressive used? 

▪ How are direct object pronouns used? 

Enduring Understanding: 
Students will be able to better express themselves through the use of the 

preterite verb tense. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional 

Activities 

Assessment Evidence Cultural/Content 

Connections 

Interpretive: 

▪ Students will practice and use the 
preterite verb tense (ar, er and ir 

endings and the usage of the present 

progressive. 

▪ Students will recognize and use 

direct object pronouns. 

▪ Students will identify“conocer” and the 

use of the personal “a”. 

▪ Students will be able to identify holidays 

in Spanish. 

▪ Students will understand the significance 

of the Dominican Republic. 

Interpersonal: 
▪ Students will use the preterite and 

present tenses to express daily activities. 

▪ Students will listen and follow 

directions in Spanish. 

▪ Students will read and comprehend short 

passages. 

Presentational: 
▪ Students will engage in role-playing 

activities expressing themselves in the 

preterite and present verb tenses. 

▪ Students will utilize direct object 

pronouns and the present progressive in a 

dialogue. 

Vocabulary: 

▪ The verb 

“conocer” 

and the use of the 

personal “a” 

▪ Celebrations and 

festivities 

▪ Direct objects 

and direct object 

pronouns 

Grammar: 
▪ Preterite verb 

endings – ar, er, and 

ir. 

▪ Direct object 

pronoun placement 

▪ Present progressive 

verb endings and 

the use of estar 

▪ Conjugate pensar + 

infinitive and 

pensar que in the 

present tense and 

conocer and concer 

+ a in the present 

tense 

▪ Structured reading, 

writing, and listening 

activities comparing and 

contrasting the present and 

preterite verb tenses. 

▪ Structured writing and 

oral activities 

reflecting the use of 

the present 

progressive. 

▪ Pronunciation drills to 

reinforce sounds and 

accented syllables. 

▪ Research the historical, 

cultural, and geographical 

aspects of the Dominican 

Republic. 

▪ Create writing and 

reading activities 

reflecting the use of 

direct object pronouns 

and the verb conocer. 

▪ Listen to a 

conversation and 

retell it in their own 

words in the preterite 

tense. 

● Students will demonstrate 

understanding of the preterite 

verb tense and 

compare/contrast to the present 

tense. 

▪ Students’ 

comprehension of 

reading passages. 

▪ Students’ proficiency 

in short conversations. 

▪ Students’ 

pronunciation of 

vocabulary. 

▪ Students’ effective 

usage of grammar 

concepts. 

▪ Students’ ability to 

recognize direct objects 

and replace them with 

pronouns. 

▪ Ability to conjugate pensar + 

infinitive and pensar que in 

the present tense correctly. 

▪ Ability to conjugate 

cononcer and conocer 

+ a in the present tense 

correctly.  

Cultural 

Connections: 

▪ 

Compare/Contrast 

Hispanic holidays 

and customs 

▪ Identify the 

customs of the 

Dominican 

Republic. 

 

Content 

Connections: 
▪ The 

significance of the 

Dominican 

Republic and its 

proximity to 

Florida. 

▪ Literacy 

▪ Social Studies 

NJSLS Novice-High Learner Range:  7.1.NH.A.1,2,3,4,5,7,8 7.1.NH.B.1,2,3,4,5 7.1.NH.C.1,2,3,4,5 
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World Languages –  SPANISH I Unit 10 Instructional Theme: ¿Adónde vamos? 

Essential Question: 

▪ How can I communicate while traveling abroad? 

Enduring Understanding: 

Students will recognize the importance of communication in another 

language. 

Instructional Objectives Vocabulary and 

Grammar 

Instructional 

Activities 

Assessment Evidence Cultural/Content 

Connections 

Interpretive: 

▪ Students will identify 

vocabulary related to 

travel. 

▪ Students will identify the 

special preterite endings 

for verbs ending in car, 

gar, and zar. 

▪ Students will ask and 

provide information. 

▪ Students will identify 

Peru on the map. 

 

Interpersonal: 

▪ Students will ask and 

give information 

about traveling. 

▪ Students will read and 

comprehend sentences 

and passages. 

 

Presentational: 

▪ Students will present 

information about 

personal travel 

experiences. 

Vocabulary: 

▪ Travel-related 

verbs and nouns 

▪ Phrases used at the 

travel counter 

 

Grammar: 

▪ Preterite 

forms of verbs 

ending in car, gar, 

and zar. 

▪ Preterite form of the 

verb hacer. 

▪ Research the historical and 

cultural aspects of Peru. 

▪ Structured writing, 

listening, and oral 

activities based on 

the preterite and 

present verb tenses. 

▪ Provide role-playing 

activities in which 

students will express 

travel experiences. 

▪ Reading and writing 

activities based on 

travel and the use of 

the verb hacer. 

▪ Pronunciation drills. 

▪ Listen to a conversation 

and retell it in 

student’s own words in the 

preterite tense. 

▪ Students’ ability 

to identify and use 

the gar, zar, and car 

endings in the 

preterite. 

▪ Students’ 

proficiency in 

asking for 

information while 

traveling. 

▪ Students’ 

pronunciation 

of vocabulary. 

▪ Students’ ability to 

read and 

comprehend short 

passages/stories. 

▪ Ability to 

conjugate the 

irregular verb 

hacer in the 

preterite tense 

correctly. 

Cultural Connections: 

▪ Compare/Contrast 

traveling abroad. 

▪ Communicating 

in a foreign 

setting. 

 

Content Connections: 

▪ Historical and 

cultural 

significance of 

Peru in the 

Spanish-speaking 

world. 

▪ Literacy 

▪ Social Studies 

NJSLS Novice-High Learner Range:  7.1.NH.A.1,2,3,4,5,7,8 7.1.NH.B.1,2,3,4,5 7.1.NH.C.1,2,3,4,5 
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Modifications (Special Education/Academic Support/ ELL) 

Resources Modifications (Special Education/Academic 
Support) 

ELL Gifted Learners 

Leveled Texts when 
possible  
(additional resources 
listed below) 
 
 
 
 

● Graphic organizers 
● Brainstorming with a teacher 
● Scaffolding 
● DIfferentiated Groupings 
● PreWriting 
● Multisensory Presentation of Data 
● Clarify Directions 
● Preferential Seating 
● Modify Content, Length, and Format of 

Assessments 
● Leveled Readings 
● Additional Time for Task Completion 
● PreTeaching/Reteaching concepts 
● Clarify directions and expectations 
● Refocus and Redirection 
● Wordbanks provided as needed 
● Small Group for Assessments 
● PreView Texts 
● Small group instruction 

● Manipulatives 

● Preteach vocabulary 

● Activate prior knowledge 

● Identify big picture concepts 

● Build in time for reteaching and 

repetition 

● Model expectations 

● Think and read aloud 

● Provide a final product example 

● Provide language objectives 

associated with concepts 

● Act out classroom behaviors with 

students 

● Modify assessments 

● Use real objects 

● Word walls with pictures 

● Laminated cards or mini anchor 

charts placed on students individual 

desks. 

● Same posters used every time. 

● Provide sentence frames for 

explanation questions 

● Scribe 

● Thematic word walls 

● Allow word walls to stay up during 

assessments 

● Reduce visual field 

● Differentiation 

with high level 

materials 

● Student led 

discussions and 

learning 

● Student product 

choice 

● Additional open 

ended tasks 

● Incorporate 

problem solving 

activities 

● Promote creative 

and critical 

thinking 

● Provide flexible 

environment 
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● Reduce number of problems required 

● Allow time for instruction 

● ESL teacher can pre teach the lesson 

before introducing concept in the 

classroom. 

● Verbal prompting 

● Reword directions and allow verbal 

clarification before answering 

questions. 

● Extended time 

● Small group instruction 

● Small group testing 

 

Spanish Instructional Materials 

 

Student Edition and Interactive Online Edition with Grammar Tutor and SoundBooth 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1. Holt, Rinehart, and Winston. New York, NY. 

Exploring Spanish 

 

Teacher Resource Materials 
Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Cuentos y cultura. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Cuaderno de Actividades. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Cuaderno de Vocabulario y Gramatica. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Cuaderno de Vocabulario y Gramatica Accelerated Practice. Holt, Rinehart, and 

Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Cuaderno de Vocabulario y Gramatica Adapted Practice. Holt, Rinehart, and Winston. 

New York, NY. 

Humbach, Nancy, et al. (2008).  Expresate! Spanish 1: Teacher’s Edition. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008).  Expresate! Spanish 1: Teacher’s One-Stop Planner. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Puente Customized Level 1 Review. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Pre-AP Instructional Resources. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Teaching Resources. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Standardized Assessment Tutor. Holt, Rinehart, and Winston. New York, NY. 
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Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Puzzle Pro CD-ROM. Holt, Rinehart, and Winston. New York, NY.  

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Audio Compact Discs. Holt, Rinehart, and Winston. New York, NY.  

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Interactive Tutor CD-ROM. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: DVD Tutor. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Powernotes. Holt, Rinehart, and Winston. New York, NY. 

Humbach, Nancy, et al. (2008). Expresate! Spanish 1: Al rap!. Holt, Rinehart, and Winston. New York, NY. 
 

 

 

Additional Resources 

 

----- (2008). Los Bakers van a Peru. TPRS Publishing, Inc. Chandler, AZ. 

Ray, Blaine. (2006). Patricia va a California. Command Performance Language Institute. Berkeley, CA. 

Ray, Blaine. (2007). Pobre Ana. Command Performance Language Institute. Berkeley, CA. 

 

Can Do Statements, progress indicators for language learners. 

http://www.actfl.org/sites/default/files/pdfs/Can-Do_Statements.pdf  
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